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One of the primary goals of a college library is to provide
materials that may enrich the program of studies of the institution for
the purpose of promoting the quality of education offered. A review of
library and educational literature reveals a need for greater emphasis
being placed upon instruction in the use of library materials. Studies
of the past have described numerous limitations of college students in
their ability to use the library effectively. More recent studies in
library use and instruction continue to report astounding deficiencies
in students' knowledge in this area.
Sprague observes that many students, after receiving training in
using the library, are not able to find their way about with assurance
in the college library. Gwynn expresses the seriousness of the situa
tion in the following statement:
Obviously, however, there is one skill that has not been taught at
all or has been taught inadequately. Yet it is an important skill
if the student is to get a better education while in college, and
if he is to continue his self-education after his college days.
That skill, of course, is skill in the use of books and libraries.2
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It is logical to expect that institutions and faculties are con
cerned with educational achievement, yet it would seem that more concern
might be demonstrated relative to a skill that is designed to enhance ed
ucational achievement. Patricia Knapp made an illuminating report on a
project that she described as "in the experimental state," at Wayne State
University. This project was sponsored by the Ford Foundation and re
ceived a grant from the Cooperative Research Branch of the United States
Office of Education to conduct "An Experiment in Coordination between
the Library Teaching Staff to Change Student Use of the Library." It
involved the setting up of Wayne State University's new college of
general education, Monteith College, in i960.
It was designed to set up a structure and procedures relating
the University Library to Monteith College so that the library might
contribute as fully as possible to the educational program of the college.
Among other things in this experiment, Mrs. Knapp reported:
We find ... that although we are reasonably well satisfied with the
plans which have been made, there is disturbing evidence of their
lack of implementation in actual teaching. Some instructors have
omitted one of the library assignments. Others apparentlygive no
weight to bibliography in their grading of papers. Such omissions
make it hard for us to arrive at general analyses of the effect of
the students' experiences. But, more important they suggest that
these library experiences are not really values by some instructors.
We suspect that their students are aware of this and therefore
slight the library assignments.
Our own diagnosis of the problem at this point is that our con
cept of "sophisticated understanding of the library and increasing
competence in its use" as a goal of general education is not ac
cepted, perhaps not understood, by most of the faculty.^
In 1933 Peyton Hurt made a strong appeal to colleges and uni
versities to expand their programs of instruction in the use of the
_
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library. His concern was prompted by the results of a comprehensive ex
amination on the use of the library, administered to 3%k graduate stu
dents at the University of California and at Stanford University. The
results of this test in his terras, "revealed startling deficiencies.!l1
A similar situation was reported 28 years later by William Joyce
who used a graduating class of a teachers college in Massachusetts and
made a study of their academic achievement and performance on a test of
library understanding. His study was prompted by concern over the ob
served lack of understanding of many students who would be called upon
to teach library skills in the schools to which they go following grad-
2
uation. On comparing the scores made on the library test by a sample
of 6k seniors with their academic rank, Joyce found a significant and
positive relationship. Those scoring higher than the median on the
library test tended to have four-year course averages higher than those
who scored below the median. Results in this study indicate that pos
session of the ability to use the library effectively tends to make aca
demic experiences more successful. Knapp's Knox College study revealed
a statistically significant but slight association between library use,
scholastic aptitude, scholastic achievement and academic class of the
student borrowers.
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White's study of the ability of graduate students to use the li
brary revealed that students' knowledge of general reference tools was
very poor, and their knowledge of handbooks, biographical directories
and atlasses was almost nil.
In a study of the ability of two groups of freshmen students to
use a library, Drewry found students' ability to be greatly influenced
by the amount and kind of instruction in library use which they had re
ceived. The analyses in this study indicates that the students were
lacking in information that is essential for making good use of the li-
p
brary.
The problem of using libraries more efficiently is further com
plicated by the amazing growth of libraries. The increase in university
library resources since 1900 has been one of the most distinctive as
pects of modern university development in the United States, according
to Wilson and Tauber, who point out that, "Within the last five decades
the holdings of many university libraries have generally increased at
lease fourfold; in some instances tenfold or more."-' The task of the
librarian has become increasingly difficult with the acceleration of
publication in all areas of intellectual activities, as more time must
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be spent in meeting the bibliographic needs of scholar, technician, and
the general publics-
According to Rider, research libraries are doubling in size every
16 years. He states further that there exists a direct correlation be
tween the educational effectiveness of a college and the growth of its
library, and when its library ceases to grow an educational institution
dies.3
White's report suggests that increasing enrollments now place
greater responsibilities on libraries along with a greater need for in
dependent use of libraries by students. He states that:
The threat of engulfment and the quest for quality continue to
be major concerns in higher education as the evidence points to
ward enrollments which are likely to double by 1970 and triple by
197$. To meet these challenges, numerous innovations have been pro
posed. ,.
The proposal most frequently heard, however, is that greater use
be made of independent study, or, in other words, that more responsi
bility be placed on the student for his own learning,^
The fact that colleges are called upon to disseminate an increas
ing abundance of information, that reports reveal limitations in knowl
edge of using libraries, and that recent trends emphasize independent study,
all suggest the urgency of a constant evaluation and appraisal of in
structional programs designed to facilitate the use of college libraries.
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Purpose and Scope
This investigation proposes to find the relationship between
library knowledge, academic achievement, and scholastic aptitude of a
selected group of freshman college students enrolled at Tuskegee Insti
tute, Tuskegee Institute, Alabama, during the school term 1960-1961.
The basic assumptions underlying the proposed investigation are
(1) the library test administered is valid, (2) academic requirements
for students at Tuskegee Institute involve the use of the library to a
sufficient extent to make skills in library use a determinant of achieve
ment, and (3) the presence or absence of skills in library use affects
performance.
Definitions
Academic achievement in this study refers to the students'
achievement at the end of the first year in college as indicated by
their final grade averages. Froelich defines aptitude as potentialities
which can be trained into special skills. Scholastic aptitude was re
corded in terms of the scores made by each student on the Cooperative
School and College Ability Tests, Form A-l. Library knowledge is the
students' ability to use library resources, as indicated by scores made
on the Library Orientation Test for College Freshmen.-^
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A 20 per cent sampling of the 521 students who took the Library
Orientation Test for College Freshmen in September, I960, was used. Al
though 613 students took this test in December, i960, after receiving
instruction, only those who took both tests were used in the sample.
Beginning with the name listed first, every fifth name was selected.
When the student selected was not available, the name of the next stu
dent listed was used in the sample.
Questionnaires relative to personal data and information on li
brary background and library use were mailed to students used in the
sample, A copy of the questionnaire and letter to students may be found
in the Appendix. The questionnaire was used for observing and reporting
the possible effects of previous library instruction and experience upon
the scores obtained on the initial library test, which indicated whether
or not such instruction and experience might have made the student more
successful in using the college library. The questionnaire was used
also to gather some insight into the students' evaluation of the useful
ness of the library.
The final grade averages earned during the freshman year were ob
tained from official records at Tuskegee Institute, for the purpose of
recording students' achievement. Numerical points are assigned to each
subject grade received at Tuskegee Institute: "A" - four pointsj "B" -
three points; »C» - two points; »D» - one point; and "E" - no points.1
Scholastic aptitude scores were obtained from official records
of Tuskegee Institute. The total score of the Cooperative School and
1
Tuskegee Institute, Bulletin, LI (October, 19$9), lk.
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and College Ability Tests were used and will be referred to as the
SCAT-T score. The Library Orientation Test scores of the sample group
were arranged in order from highest to lowest scores. These ranked
scores were then divided into three nearly equal groups. The top 33
scores is called Group I, the middle 37 scores is called Group 11, and
the 3k lowest scores, Group III.
These three groups of scores were studied for the purpose of
analyzing students' responses in each of the nine areas of the library
test. The library test scores earned by the students in December, I960,
following instruction in the use of the library, were treated in the
same manner as were the test scores of September, i960, after which com
parisons of the first and final tests were made. The mean scores were
established and compared.
By means of the Electrical Computer, correlations were estab
lished between the second library test and the term average achievement
scores, and the second library test scores and the SCAT-T scores, which
represent mental aptitude.
CHAPTER II
ANALYSIS AND EVALUATION OF DATA
Personal Data
The average age of the U8 male and £6 female students used in
the study was 17j years. According to the information obtained on the
$2 questionnaires that were returned by one half of the total 10i|. stu
dents, 22 attended high schools with enrollments of less than 1000; 19
went to schools of from 1000 to 2000 students; and seven graduated from
high schools of over 2000. Four students failed to respond to this item.
In appraising their libraries, 22 students indicated that they
were good, 26 thought their libraries were fair, and four said their
high school libraries were poor. Nine of these high schools attended by
the students had teacher-librarians, while I4.I students indicated having
had from one to three librarians in their schools. Two students omitted
responding to this item.
Instruction in library use was given in all but one of the $2
schools. Eight students checked the English classes as their only source
of instruction; twelve checked only two of the seven instructional
methods mentioned on the questionnaire, while 31 checked three or more
instructional methods. Only 18 of the $2 students had experience as
student assistants in high school. Forty-two of the group had used other
libraries while attending high school, chiefly public and college li
braries; 10 had had no such previous experiences.
9
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All of the students checked "yes" to the items on the question
naire which asked if they used their high school libraries, and if they
used the college library at Tuskegee Institute, and all said they found
procedures easy in understanding the college library. As to time spent
using the resources of Hollis Burke Frissell Library at Tuskegee Insti
tute, two students checked one hour per weekj 10 checked from two to
five hours per week; 29 checked from six to 10 hours per weekj and five
spent over 10 hours using the library each week. Six students said they
were unable to estimate the time.
The final item of the questionnaire requested suggestions from
the students that might be useful for improving library service to stu
dents at Tuskegee Institute. Forty-four of the $2 students responded
with from one to five suggestions each. Eight students omitted this
item. The suggestions were compiled and submitted to members of the li
brary staff at Tuskegee Institute. The greatest number of suggestions
pointed toward what the students thought was inadequacy of the card
catalog and of the book collection. Among other numerous suggestions
were several requests for more instruction on how to use the library,
more student-assistants and more trained personnel. There were sug
gestions for open stacks, longer library hours on week-ends, and more
courteous service from library personnel. Some thought the lending
period was too longj others thought it too short. There were some sug
gestions saying that the library should be air-conditioned.
Library Instruction
The library staff at Tuskegee Institute was greatly concerned
over the apparent lack of knowledge shown by the students in using
11
library resources. The library tours that were scheduled for freshmen
each school term during Freshman Orientation Week were found to be in
sufficient to give the substantial guidance that was needed by the new
college students in the skills that were thought to have great significance
in their success with their college work.
The major problem facing the library staff in planning an instruc
tional program was that no time was allotted for such in the students1
schedules. However, with the cooperation of the English Department and
through the Freshman Assembly Class, a program was designed to administer
this service by way of the freshman English classes.
The purpose of the Library Orientation Test for College Freshmen
which was administered to the freshman class by members of the library
staff in September, i960, was (l) to discover to what extent and in what
areas college freshmen need instruction in using the resources of the
college library, (2) to enable college freshmen to recognize their de
ficiencies in the use of the library, and (3) to provide data that could
be used as a basis for a program of library instruction fitted to the
needs of the particular group.
The instructional program was prepared after studies were made
of the library test results. This program consisted of three lectures
which were presented in Freshman Assembly on the Card Catalog, Periodical
Indexes, and Reference Books. These were the areas of greatest weakness
as revealed by the library test. In addition, each section of the
English classes received two class periods of instruction. This in
struction included discussions and practice exercises in the use of the
card catalog, indexes, and reference tools.
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Library Test Scores
The range of scores made by the 101; students used in the sample
was from seven to 66 correct responses out of a possible 80 correct re
sponses, with a mean score of 35.5. Joyce used this test with college
seniors and reported a range of from 35 to 70, and a median score of
53. Of the 10ii students in this study, 33 ranked from kO to 66 in
scores obtained on the library test. These 33 students were assigned to
Group I. Thirty-seven students scored from 32 to 39, Group II; and 3h
students made scores from seven to 31* Group III. Table 1 shows a sum
mary of the range of scores made by the students on the first library
test.
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Analysis of Performance on Test Administered
September, 1960~
Part I of the test, Definition of Terms, consisted of nine items
to be matched with correct answers. Seventy-three per cent of the lOij.
students were confused on the meaning of the term "edition;" 69 per cent
failed to recognize the definition for "bibliography;" and 66 per cent
1 "~
William Joyce, op_. cit., p. 199*
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could not define "annotation." Table 2 which shows the percentage of
errors made by each group, points out a total of 387 errors, or 1*1.0 per
cent.
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On Part II of the test, a matching exercise on the interpreta
tion of information on a catalog card, Group III made more errors than
Groups I and II combined. Of the total 101* students, 85 per cent could
not identify a bibliographical note on a catalog card; 76 per cent
missed the name of the series, and 69 per cent did not know how to use
the catalog to find other headings under which cards for a particular
book may be found. According to Table 3 the students missed 1*8 per cent
or almost one half of the information on this part of the test.
Part III of the test consisted of a number of subject headings
to be matched with nine topics and titles. The 101* students made 355
errors, or 37.9 per cent. Group III performed very poorly on this
section of the test, with 50.3 per cent errors, as compared with 36.3
per cent errors in Group II, and 26.6 per cent errors in Group I,
Ill
TABLE 3
GROUP PERFORMANCE ON PART II: INTERPRETATION

























In Table k a summary of the group performance of Part III: Choice of Sub
ject Heading in the Card Catalog is shown.
TABLE k
GROUP PERFORMANCE ON PART III: CHOICE OF SUBJECT


























Students who are familiar with the arrangement of headings in
the card catalog are able to save time in their search for the location
of materials. Without adequate knowledge of the card catalog, its ar
rangement and its use, students are often confused and conclude that the
materials they seek are not in the library or that the catalog is inade
quate. Many students suggested on the questionnaire that they thought
the book collection and the card catalog were inadequate. On Part IV:
Arrangement of Headings in the Card Catalog,, 63.1; per cent of the total
answers made were incorrect. The percentage of errors was high in each
group. In Group I, k9 per cent of the responses were wrong; in Group
II, 61;.2 per cent, and Group III, 76.1; per cent of the answers were in
correct. Table 5 shows a summary of the performance of the students on
Part IV of the test.
TABLE £
GROUP PERFORMANCE ON PJiRT IV: ARRANGEMENT OF

























The performance on Part V: Literature Reference Books, was very
poor. Of the total 101; students, 68,1; per cent of the responses were in
correct, as may be seen in Table 6. Fifty-eight per cent of the students
were not familiar with Granger's Index to Poetry; 77 per cent were not
acquainted with the Cambridge History of English Literature and 58 per
cent failed to recognize the Oxford Companion to American Literature.
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The students were found to be very limited in their acquaint
ance with biographical tools, according to the errors made on Part VI:
Sources of Biographical Information. Of the total number in the sample
group, 87 per cent failed to understand the use of DJho's Tiflho, 72 per
cent were not familiar with the Dictionary of National Biography, 79 per
cent missed one of the questions relative to Biography Index, and 69 per
cent missed one question on Current Biography. According to Table 7,
1*8.9 per cent of the responses were incorrect.
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The library test results revealed that the students were not well
acquainted with the indexes that might be thought essential for success
with college work. Seventy-four per cent were not skilled in using the
Readers' Guide to Periodical Literature, 89 per cent were not familiar
with the Cumulative Book Index, 55 Ver cent missed the Book Review Digest,
and 60 per cent did not know when to use the Mew York Times Index. It
was surprising that only 35 per cent missed the Education Index, consider
ing their lack of knowledge of the other indexes. Table 8 which follows
shows that 73.6 per cent of the 10I4. students' responses were incorrect.
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Table 9 shows great weakness in the ability of the students to
interpret information in periodical indexes. A total of 51+7 errors,
1*3.8 per cent was made by the group. Sixty and two tenths per cent of
the responses made by the 3ll students in Group III were incorrect.
Eighty per cent or more of the students did not know the mean
ing of the following abbreviations: "ibid.," "i.e.," "sic," and "viz."
The highest percentage of errors was made on this section of the test.
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TABLE 9
GROUP PERFORMANCE ON PART VII: INTERPRETATION OF

























Abbreviations, where more than three fourths, or 77.7 per cent of the
responses were incorrect. Table 10 shows a summary of the performance
of the group on this part of the test. It was noticed that only six of
the 33 students in Group I knew the meaning of "et al.j" three students
in Group II defined it correctly, and seven of the 3k students in Group
III matched the answer correctly. In Joyce's study, this division of
the test, Abbreviations, was reported as one of the weakest areas in
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terms of fewest correct responses. Literature Reference Books and
Sources of Biographical Information were pointed out as weak areas also.
Analysis of Performance on Test Administered
December, I960
Great improvement was observed in the scores obtained on the sec
ond library test. The first test was considered an important item of in
struction in that one of its purposes was to enable the students to re
cognize their deficiencies in the use of the library. The scores ranged
from 31 to 795 the mean score was 63.7. From Table 11 may be seen a
summary of the range of scores of the second library test which followed
instruction in the use of the library. Student group arrangement remains
unchanged.
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The total percentage of errors this time was 22.6 per centj and
of this total, Group I scored 20.1; per cent, Group II, 20.1 per cent and
Group III, 26.6 per cent. The total errors in Arrangement of Headings
in the Card Catalog were much more than in any other of the areas, k&>3
Ibid.
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per cent. All three groups shared the high percentage of errors, which
indicated a need for further instruction in that area. The students ia
Group I, where the errors were always less than in the other two groups
throughout the first test, scored the largest percentage of errors, 33.9
per cent, of the three groups on Sources of Biographical Information.
A summary of the performance on the second library test given in Decem
ber, I960, is shown in Table 12.
Comparison of Library Test Scores
On the first library test the IOI4. students were unfamiliar with
more than one-half of the material in the testj the errors totaled 55.8
per cent. They missed 22.6 per cent of the material on the second test,
which meant that their understanding had improved 33.2 per cent. From
Table 13, it may be seen that according to the decrease in errors in
Groups II and III on the second test, compared with the first test,
greater gains ±n learning took place in these two groups than did in
Group I.
TABLE 13















































The most progress observed in comparing the two tests was made
on Part IX: Abbreviations, as may be observed from Tables 10 and 12.
The total percentage of errors on the first test was 77.7 per cent, where
as, the second test had 22.6 per cent errors, showing a gain of 55.1 per
cent. The least progress was recorded from Part III: Choice of Subject
Headings in the Card Catalog. In Tables k and 12 may be seen the total
errors as 37.9 per cent and 23.7 per cent respectively on the first and
second tests. By comparing Tables 5 and 12, the high percentage of
errors on both the first and second tests may be seen on Part IV: Arrange
ment of Headings in the Card Catalog) the percentage of errors being
63.1). per cent and i|.6.3 per cent respectively.
On the first library test the students in Group I scored higher
than those in Group II, and those in Group II scored higher than those
la Group III in all areas of the test. This pattern did not prevail
throughout the second library test. Many students who were in Groups
II and III scored as high and higher than did some of the students in
Group I. From Table 11 it may be seen when observing the higher and lower
limits of the range of scores that they are overlapping in the three
groups. More students made high scores in each of the three groups. The
mean score was 63.7 on the second test and 35.5 on the first test.
Achievement Records
The range of academic achievement was from 1.17 to 3.57. Three
groups were made to show the range of scores. Students in Group I rank
ed from 2.10. to 3.57; Group II, from 1.90 to 2.39* and Group III from
1.17 to 1.89. The mean score for the total 101; students was 2,19.




















The aptitude scores ranged from 15 to 83, the highest possible
score being 110, Three groups were established for the purpose of
showing the range of the aptitude scores which may be seen in Table 15.
The mean score was ij.U.6.
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Comparison of Library Test Scores5 Achievement
Scores3 and Aptitude Scores
The ranked scores obtained on the second library test were di
vided into three nearly equal groups in the same manner as was done with
the scores of the first library test. This time Group I consisted of 36
students who scored from 70 to 79} Group II had 33 students,, who ranked
2k
from 60 to 69) and Group III contained 35 students whose scores were
from 31 to $9, The academic achievement scores earned by the 10l± stu
dents were placed in the group category beside their second library
test scores. Table 16 shows the arrangement.
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By observing the lower limit of the range in each of the three
groups in Table 16, it may be seen that those students who scored among
the lowest in achievement were to be found among those who ranked the
highest on the second library test. The range of achievement scores
was from 1.17 to 3.57. The highest academic achievement level for the
term was found among those who scored in the middle, Group II, on the
second library test. The lower limit as well as the higher limit of the
range of achievement scores were represented in each of the three groups
that were arranged on the basis of the rank scores of the second library
test. However, by observing the average academic achievement scores in
the last column in Table 16, it may be seen that those who scored the
highest on the library test, also earned the highest achievement average
25
for the term. The term average achievement score for Group I was 2.39;
for Group II, 2.07; and Group III, 2.13. The difference in these aver
ages is not very great; each of the scores would be interpreted as
Grade G.
The aptitude scores were arranged in the group category on the
basis of the second library test. The lower limits of the range of
scores in each group were almost identical; Group I, 22, Group II, 22,
and Group III, 21. The interesting feature of the high range limits
was that the highest score acquired on the SCAT-T test in the sampling
group of 101). students, was found in Group III among the scores that re
presented the lowest performance on the second library test. The range
of aptitude scores as may be observed in Table 8, was from 21 to 83.
Group III contained representation from the entire range. Aptitude
ranged in Group I from 22 to 76, and in Group II, from 22 to 61;. The
average aptitude score in Group I, however, was higher than the aver
ages found in the other two groups which pointed toward the students'
aptitude influencing to some extent their ability to understand library
procedures. The average aptitude score in Group I was I4.7.6, Group II,
1*2.8, and Group III, 1±3.8.
With the aid of the Director of the Computing Center at the
Tuskegee Institute School of Engineering, further comparisons were
made. Correlation was established between the scores earned by the XOJ+
students on the second library test and the term average achievement
scores. It was found that "r" equals ,2l±, which is interpreted as a
positive but insignificant relationship. Correlation between the sec
ond library test scores and the SCAT-T scores was expressed as "r"
equals .11. This is interpreted as meaning that practically no
26
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relationship existed between the students' knowledge of using the libra
ry effectively and their ability to achieve in their academic work.
Among other data obtained by use of the computing machine, the mean
score on the first library test was 35-5; and for the second library
test, 63.7. The total average achievement score for the term was 2.19,
and for the SCAT-T scores, which represented scholastic aptitude, the




From the records of lOl; freshman students that were analyzed
in this study for the purpose of determining whether or not proficiency
in using the library was influenced by scholastic aptitude, and if pro
ficiency in using the library aided the students in academic performance,
several observations have been made. First, the students were found to
be poorly equipped to make good use of the resources of the college li
brary, as was observed from test results from the Library Orientation
Test for College Freshmen, which was administered to them upon their
entrance in college.
About one third of the group evidenced some limited degree of
knowledge of using a college library successfully. The others were al
most void of such knowledge. From data gathered in the questionnaire,
it seemed that those who attended large high schools were better equipped
in knowledge than those who attended small high schools. The question
naire also revealed that the students who attended high schools where
more emphasis was placed upon library instruction, tended to score higher
on the library test than those who indicated that limited instructions
were given. Experience as student-assistants appeared to have contrib
uted somewhat toward the students' ability to use the college library.
However, the ability to use the library well, seemed not to influence




The second observation in this study was that the library in
structional program, although very limited by the element of time,
proved profitable in that the students showed great improvement in their
abilities to use the library, according to the scores on the library test
given after instruction. The mean score on the first test was 35.5, and
on the second test it was 63.7. However, the second library scores re
vealed some important weak areas where more instruction was needed. The
weakest areas were found to be (l) Arrangement of Headings in the Card
Catalog, (2) Sources of Biographical Information, and (3) Choice of
Indexes.
It is highly recommended that a required library instructional
course be included in. the curriculum, to meet one class period for one
semester. This plan would give the students sufficient time to under
stand better the areas of the library that seem difficult for them, but
are essential if they are to enrich their knowledge by beixig able to
take advantage of all library resources that may be useful to them.
Third, it was somewhat disappointing to find that the data in
this study did not support an earlier assumption, that the presence or
absence of skills in library use affects performance. Correlation be
tween the two was found to be ,2k, a negligible relationship. It was
found that the students' aptitude did not influence their abilities to
use the library in the absence of instruction in library usage. It is
hoped that studies may be made in this area by using control groups,
thereby eliminating some of the variables that make it difficult to
establish the relationship between library instruction and academic
achievement.
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Finally, if students are to grow educationally? if they are to
keep abreast of the fast moving pace of time; if they are to be aware of
the constant changes in science and technology; and if they are to under
stand and appreciate the arts and cultures of the past as well as of the
present, they will do well to take advantage of any opportunity that may




LETTER TO STUDENTS USED IN STUDY




The enclosed questionnaire is sent to you in order to obtain in
formation about your high school library and other library experiences.
Results of the questionnaire will be used in ray Master's thesis, a study
that is being done to evaluate student's knowledge of how to use the
library. The thesis should be a contribution to the question of instruc
ting students in the use of libraries.
Since I realize how busy you are with assignments, I shall es
pecially appreciate your cooperation in answering this questionnaire and
returning it to me at your earliest convenience, at least by the end of
this week. Please bring the same to my desk on the first floor of the
library building.







2. Age Sex: Male Female
3. Home Address
k. Name of high, school that you completed
5. Location of school
City County State
6, Kind of school: Please check. Public
Private
7. Approximate enrollment of school
8. Did the school have a library? Yes No
9, If the answer is yes, was there a full-time librarian, or a teacher-
librarian? (Underline appropriate answer)
10. If there was more than one librarian, write the number .




12. Were instructions given on how to use the library? Yes No




Instructional tours to library
Films
Instruction in English classes
Class in library usage
]lj.. Were you a student assistant In your high school library?
Yes No
15. Before entering college, had you ever used a library other than
your high school library? __Yes No





17. Did you use the materials in your high school library?
Yes No
18. Do you use the Hollis Burke Frissell Library here at Tuskegee
Institute? Yes No
19. If you use this library^ please give an estimate of the time (hours)
you spend per week using the resources of the library.
20. Do you find it easy to understand procedures in using the college
library here? Yes No
21. Please list any suggestions that you think may be useful for improv
ing library service to students at Tuskegee Institute: (use back
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